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4. T: Here are the market demands of the four crops
(Stick a large and highly visible sign in each co
classroom with the crop name and its production
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8. Discussion: 
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Tools   Print out enough Table 3 for students 
Definitions ng run – a situation where a producer is able to vary all 

enter and 
ns. (Lam, 

  Lo
the factors of production. (Lam, 1996) 

 Free entry and exit – a condition that firms can 
leave the market freely without any restrictio
1996) 
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to long-run equilibrium with zero profits in each market in 
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40 students.  

 It is sometimes the case that some students will sit in the 
same market for the entire experiment. Such students may 
be disinterested or confused. The point is that such 

 Author of the game found that students typically

five or six rounds. It can take longer if there are m

behavior does not affect the outcome of the experiment as 

 



long as it is not pervasive.  
 Students observe that it only takes a few profit 

equalize profits across markets. This is an interes
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ting point 

t the experiment allows students to discover on their 
own.  
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